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This key skill helps students develop good communication skills in all aspects of life, using a
variety of media.

Communicating

Here you'll find some tips and ideas teachers ca
communication skills. No doubt you will find lots of additional ways to develop this skill. You

will also notice that it links in with other key skills and with other resources on our website.

Pick one of the elements related to Communicating and read through its

< Ar learning outcomes.
'k N Then brainstorm (either alone or with a colleague) this question:

Where do you see opportunities for developing this skill within your

current day -to-day teaching?
Now | et ’'semelclassrdom &eéas for developing the different elements of this skill

Listening and expressing myself

Performing and presenting

Discussing and debating

Using language

Using number
Using digital technology to communicate

o gk~ w NP

Don’t f orget fina sectibneentkled Making ittmty ewn , which suggests

practical steps for getting started and reflection tools for you and your students.


http://depositphotos.com/6088808/stock-photo-3d-man-team-meeting.ht

Listening and expressing myself

AfCourage i s what it takes to stand up and speak;

and| i s tVWimstom Churchill.
The learning outcomes for this element are:

| can

Use suitable body
language and
expression

Listen actively

Ask well thought out
guestions and listen to
the answers

Express what | think
and feel clearly in an
appropriate tone

Use different styles of
communication suited
to the situation

Agree or disagree
respectfully

Promoting good listening

Here are some suggestions to help create a classroom in which students can

listen and express themselves respectfully.

Each student is given a couple of minutes to think about a topic they could talk about easily
for 1 minute, such as what they did over the weekend, their favourite
movie/actor/sportsperson, or it might be related to a current topic of study.

The students will work in pairs through three activities. Alternatively, they can work in threes,

with two talking and one observing and giving feedback.


http://www.goodreads.com/author/show/14033.Winston_Churchill
http://www.dreamstime.com/register?jump_to=http://www.dreamstime.com/royalty-free-stock-images-rising-hands-image25434639

Activity 1 : The students face their partners and talk about their topic at the same time for 1

minute.

Activity 2 : The students sit back to back with their partners and talk about their topic one at

a time; the teacher will signal when it is time to changeover.

Activity 3 : The students face each other and take turns talking about their topic one at a

time; the teacher will signal when it is time to changeover.

Ask the students to reflect on the three activities and share their feelings. Some questions:
How did you feel when you both spoke at the same time? How did you feel when you were
talking but you couldn’t see your partner? What

Using the Placemat technique , ask the students to list the factors which they

& o & _ . . o .
‘ ;’«L; “ xA  feel are important to show they are listening. Students work individually, first
) | £ 'L listing their factors on their section on the placemat. Then they share their

ideas with their group and come up with the grou p ‘top five. Hang the
placemats on the wall for all studentstoseee ac h g r o u p Sekect theotap fivie fastoes

that occur most often and write these up as a classroom charter.

Go to the Working with Others toolkit (p. 6-7) for more listening

activities.

Other methodologies to promote good listening skills can be found

later in this toolkit - Inside/outside circles (page 12) and Fishbowl
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(page 30) and throughout all six toolkits
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Videos on communicating

"“ﬁj For more ideas on improving listening and communication check out
History Chanel — Secrets of Body Language
http://www.youtube.com/watch?v=dW9ztSUGY_Q

David Coleman, RTE presenter. www.davidcoleman.ie/talks .

These short videos by David Coleman might be of interest — The role of gestures, The

importance of eye contact, How we use questions, The skills of echoing, Tone of voice.


http://www.youtube.com/watch?v=dW9ztSUGY_Q
http://www.davidcoleman.ie/talks

JCSP subject statements that overlap with  d.istening and expressing myself 6

Cross curricular statement 17 : Listening. Use written or oral language to demonstrate the
ability to listen and to retain information accurately.

http://jcsp.sliss.ie/resources/statements/CC17.pdf

Cross curricular statement 18 : Social Competence: Speaking. Use the spoken word to
accurately express opinions and experiences in a social context.

http://jcsp.slss.ie/resources/statements/CC18.pdf

Cross curricular statement 36 : Positive Communication. Communicate with people in a
positive manner and apply these skills to maintain friendships.

http://jcsp.slss.ie/resources/statements/CC36.pdf

Top five traits of a good listener  gapted from

www.mindtools.com/CommSkll/ActiveListening.htm)

1. Pay attention
Look at the speaker directly. Put aside distracting thoughts. Don't mentally prepare a
rebuttal! Notice the speaker's body language as well as what they are actually saying.
2. Show that you're lis tening
Use your own body language and gestures to convey your attention. Nod occasionally.
Smile and use other facial expressions. Notice your posture and make sure it is open. .
Encourage the speaker to continue with small verbal comments like yes, and uh huh.
3. Provide feedback
As a listener, your role is to understand what is being said. This may require you to
reflect what is being said and ask questions.
Reflect what has been said by paraphrasing: "Sounds like you are saying...,” .
Ask questions to clarify certain points. "What do you mean when you say?" "Is this what
you mean?"
4, Doné6t jump in
Interrupting is a waste of time. It frustrates the speaker and limits full understanding of
the message. Allow the speaker to finish each point before asking questions.
Don't interrupt with counter arguments.
5. Respond appropriately
Be open, honest and sensitive in your response. You add nothing by attacking the
speaker or putting him or her down.

Treat the other person in a way that you think he or she would want to be treated.


http://jcsp.slss.ie/resources/statements/CC17.pdf
http://jcsp.slss.ie/resources/statements/CC18.pdf
http://jcsp.slss.ie/resources/statements/CC36.pdf
http://www.mindtools.com/CommSkll/ActiveListening.htm

Tip:

If you're finding it particularly difficult to concentrate on what someone is saying, try
repeating their words mentally as they speak- this will reinforce their message and help
you stay focused.

One way of helping students to ask well thought -out questions and to
=~ |isten to the answer is to get students to read a passage or listen to/watch a
jdeas | > 09 | © 2 passage or R o
short recording. Then instead of asking questions about the piece, invite the
f(j(gaf; students to come up with really good questions to ask each other in pairs.



Using language

The learning outcomes of this element are

Understand and use a
wide vocabulary

Edit, correct and
improve on my written
work

Speak and write in
well-constructed
sentences

Use a range of writing
forms to express my
ideas

Here are some ways that students can use can improve their oral and written skills in any

classroom setting.

Strategy 1: Paragraph partying

Teacher writes a topic sentence onto a piece of paper. Students will

work in groups of 4 to complete the assignment. The idea of the task is
that each student takes turns in adding a well-constructed and informative sentence related
to the topic in order to complete a good paragraph. Foran exampl e of student s’

Appendix 1

The teacher may decide to bring this strategy one level further by giving a provocative or
controversial topic sentence as a way to elicit different viewpoints and opinions, thereby

creating academic controversy.

For example, in a CSPE class where the class group have been discussing the Oireachtas,
a teacher could use a leading statementsuchas,i The Seanad should be abol

serves absolutely no purpose. o



Students would then be expected to argue this point within their group, again taking turns
and contributing their ideas one by one. In this case, paragraph partying can be used to get

the students to express their opinions on a topic and to respond to conflicting opinions.

For an example of students’ work see Appendix 2
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Strategy 2: Expanding headlines

The idea of this strategy is to encourage students to write
more complex sentences. This can be used in the majority of subjects which need students

to expand on answers more thoroughly.

In class, the teacher will write a short headline on the board and will then ask students,
either individually or in groups, to expand on the headline using more detailed information.

For example the teacher will write up, A Magni t ude &itséacific Gtapu.@ k e

Students would be expected to draw on their prior knowledge and vocabulary associated
with this topic or the teacher may provide a word bank to assist them in the task.

The students’ task is to read the headline and then agree how they could continue to expand
on it by providing more detailed and complex information. For example they might begin as

follows:

AfLast night an earthquake struck in the Pacific
Islands wiping out three villages and kilingupto50p eopl e. 0

Some ideas to help students to u nderstand and use a wide vocabulary

Listomania
List as many words connected to a topic or concept as you can. Students can have

fun doing this electronically using apps and websites such as www.wordle.net.

Word of the day
Foster an awareness and love of words and language by writing up a word of the day

at the beginning of class and encouraging students to use that word during class.

Pictionary

In small groups or pairs students are given a set of words related to a topic that has
been studied. The cards are facing down and each student takes turns in drawing a
word while his/her partner or team mates have to guess what s/he is drawing against

the clock.

10


http://www.wordle.net/

Instructions

There are many subjects where students need to be able to write or give intricate
instructions for a task. Give your students practice in writing instructions by beginning
with simple tasks and then gradually get them to write more intricate instructions,
such as voting in an election, writing a letter of complaint or designing an advertising

campaign.

Y o u’ | manyfideas dn how to help students to edit, correct and
improve written work in the Managing Myself toolkit.

In particular, take a look at:

oy s 1 O 1 How to use peer feedback to help students in editing
/ and improving their work before handing it up for correction.

1 How to encourage self-assessment of written work.

11



Performing and presenting

The learning outcomes of this element are :

Make choices about how | can
best present my ideas to
others, taking account of my
audience

Express my ideas and
emotions through
performance & presentation
such as visual art, music,
drama, design and graphics

Communicate using a
variety of styles,
including role play,
drama, posters and
storytelling

All students can benefit from expressing their knowledge, ideas and emotions through
performance and presentation. Remember, studentscan‘ p e r f onanystyles and forms
suited to their subject and to their own personal choice. Consider some of the following
methods as a form of presentation: speech, poster presentation, storytelling, experiments,
drama, role-play, rap, poetry or song. Digital technology also offers ways of presenting such
as podcasting, videoing, blogging, Audacity, Prezi or PowerPoint.

It works best when students themselves decide how they will present their ideas to others.
Start gently to build confidence with some classroom games

Presenting to classmates can be very natural and easy for many
students. However, it can be an intimidating experience for students with
language difficulties, poor social skills or shyness. The aim is to

gradually build self-confidence within all students. Use games to gently

and gradually introduce all students to speaking in front of their peers.
Here are two classroom games specifically aimed at students who may find class
presentations difficult. The games begin by getting students comfortable talking in pairs and

small groups.

12



Inneri outer circles

How it works
1. Number students 1 and 2. Put al | t he number
outer circle. All the 1'fsacsihnogultieelte? 'isn iann ti

circle. In other words, everyone should be face to face.

Inner -outer circle diagram

0~ =
0% %
1]
0 © ® 9
eooooe
0 =0

2. Photocopy these questions (or present on a data projector if available) and give a
copy to the number 1's. Alternatively you can devise your own questions.

Sample g uestions for students

(Or you might devise subject-based questions based on a current topic students are familiar with.)

a. What was the best movie you ever saw and why did you like it?

b. What qualities make a good friend?

c. What TV show do like or dislike and why?

d. If you could choose, what occupation do you think would be the best to have?
The worst?

e. Name three things you like about living in your area.

f.  Name three things you dislike about your area.

g. What is the most fun you have ever had at school?

h. Would you rather be good looking or rich?

What do you want to be when you leave school?

j- What are some things that scare you?

k. If you could go back in history, who would you like to meet?
I.  If you were a type of animal, what would you be and why?

m. What’'s your earliest memory?

13
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u.

V.

I's there something that most people don
If someone were to make a movie about your life, who would you hope would

play you?

If you could visit any country in the world, where would you go?

What' s youfood¥ avourite

Tell me a joke.

If you won the lottery, what would be the first thing you would buy?

What ' s your favourite childhood cartoon?
What's your favourite sport?

Would you rather watch a sitcom, a reality show, a police drama, a legal

drama, or a medical drama? Or something else? Why?

3 Before you begin, you should set out some ground rules. Explain to the class that this

is a speaking and listening exercise. As each person answers a question they must

be listened to and respected.

4 For each question, students should exchange information with the person facing

them. Then after each question the teacher says, "Inner circle movet o t he | eft . "

A question is asked for every rotation.

5 The teacher should float around the pairs. After every question the teacher might ask

a student to repeat the answer they just heard. This may only take a few seconds but

it is briefly introducing students to talking to their entire class.

game of ruBhatdhattdts fal se. 0

1

Each student comes up with 10 sentences about a topic. Some are true, some
are false.

Students mix randomly and everyone finds a partner. In each pair, one person
says a sentence such as, “The hand is the part of the body that has the most
bones” Their partner decides if it is true or false and says so. Then the partner
takes a turn in reading a statement and invites the other student to say whether it
is true or false.

After each round, the teacher asks a student to share their question and answer
with the entire class. The teacher should attempt to draw further information out
of the student. Such as, How many bones are in the hand? How many bones are
in the human body? This may only take 10- 20 seconds per student but it is
gradually introducing each student to talking to their entire class.

Students drift on to find a different partner repeating the process until all the

statements are finished and a good number of students have spoken to the class.

t



Diagram of pupil interacton A That 6s true/ thatoés false.
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Next step
Once the ice breaking games are completed, facilitate a classroom discussion on -
What do you think are the important elements of a good presentation to your classmates?

Come up with a set of tips.

Once the stud ents have compiled their set of tips you can ask them to compare it with
the following

Some tips on an effective presentation

An excellent presentation does not require a brilliant orator i anyone can do it.

Speak naturally and in your own accent.

Making a good presentation starts with good preparation.

Research your topic and know your subject

Be prepared.

A presentation needs a beginning, middle and end.

Make a dramatic opening to grab attention

The best presentations tell their audience things they didn't know and/or give them insights they
didn't have.

Speak sufficiently loud so that the furthest member of your audience can hear you clearly. Take

the opportunity to move around a little, which will help to command attention.

Look at your audience. Sweep your eyes around the room. Use visual aids.

Rehearse

Relax. Pause for a couple of moments before actually starting your delivery and take a breath

between each part.

15



idga‘(”i Prepare a two minute presentatio n

Ask students to think of a topic of interest to them. For example, it might
e ?gag be a hobby, something they feel strongly about or it might be a topic

related to a subject they are currently studying.

Then suggest that students follow these steps:

Choose a topic

Jot down lots of
ideas

Sort the ideas and
put them in order

Learning from the experts

Think about the
purpose of your

presentation and
your audience

Create a draft. Make
sure to have an
introduction, middle
and conclusion

Add details to each
point - examples,
statistics, stories,

visual aids

Rehearse your
presentation

Relax (you've done
the prepartion)

Perform

Photocopy the following quotes (or present on a data projector if available). Ask students to

consider the meaning in each quote, explain what each quote means and how each quote

may relate to their own presentation.

ARnThere are

practiced, the oneyougave,and t he one

Ailt uswually

Mark Twain .

f90% of
Somers White .

AThest way
Michael H Mescon .
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iThere are only two typls Tole smerakeuss damd tzh.e Lwi
Mark Twain .

~ BN

AiNo one everoocbmpl speschbblaiHaygs.t oo short! o

Use short extracts of videos to show your students examples of good

presentations.

ideaS |
. Providing Peer Feedback on Presentations

& -~ @a < Photocopy the following checklist (or present on a data projector if
@d&
ol available).

Did the speakeré

©)
©)
<)
<€)

Speak naturally in their own accent?

Show they had prepared their presentation?

Have a beginning, middle end?

Tell their audience things they didn't know?

Research their topic?

Pause for a couple of moments before starting

their delivery?

Command attention?

Sweep their eyes around their audience?

Use their hands expressively?

Make a dramatic opening to grab attention?

Know their subject?

Your overall comment on what was good and

one thing that could be improved next time.

17


http://www.dreamstime.com/register?jump_to=http://www.dreamstime.com/stock-image-blue-sky-ideas-image15329021

Peer assessment of an oral presentation

Name of student presenting: .......cccoeeeiviveneveeiecie e [ o] o1 o SRt

Comment
Be sure to give helpful and constructive feedback

Content

Structure — a beginning,
middle and end.

Ideas and logic

Knowledge of the subject

Delivery

Body language and eye
contact

Voice — pace, volume,
clarity

Enthusiasm

Use of visual aids, props
or ICT

Language

Good choice of words,
quotes, imagery

Use of rhetorical
guestions, repetition, and
dramatic statements

Signed:

Adapted from Supporting ActivelTeaching and Learning: Oral Presentatigfigansition Year

Curriculum Support Service, 2000

18




Self-assessment of a presentation

One good thing about my presentation today ...

One thing | could have done better...

| found it difficult to ...

| might have done better if ...

Next time | aim to...

Signed:

Date:

19




Using peer to peer presentation s

L4 2 C
r d@a“i Peer-to-peer presentation is a methodology that involves students teaching
Ao

each other. This is very effective as students must understand a topic in order

r @ ‘3 to teach It to their peers. This type (0] act|V|ty 00sts self-confidence because
e c h it to thei hi f activity b lf-confid b

students are sharing their expertise. Students must also use strong

communication skills to transmit the information successfully.

A sample lesson

20

1.

Give students different topics to research and let them know they will have to
teach/present their topic to a small group using a peer teaching method.

As teacher, you may provide the basic background information for each topic to the
students. Students then plan how they will present their information individually or in
small groups to other students.

Alternatively, you could allow the students to collect the background information by
researching the topic in groups. Provide each group with specific tasks they must
meet within a given time frame. Explain to them that every member of the group must
present in some way.

Try not to force a student to perform. A quiet student or a student with poor social
skills or speech difficulties may simply introduce the topic. Presentations do not have
to be long. Some students may be happier presenting to a small group, others to the
entire class. The teacher must try to gauge their confidence levels.

Encourage different methods of presentation. Visual aids will help students to
present. This will remove some of the anxiety of public-speaking and help students
think about how to structure the information so it makes sense to themselves and to
their peers.

Remember students can present in many styles. Suggest using role play, speech,
drama, posters, storytelling, experiments, rap, poetry or song. Alternatively consider
using digital technology, such as podcasting, videoing, blogging, Audacity, Prezi or

PowerPoint.

Tip - Consider changing the classroom|l ayout to reduce students



Examples of peer explaining in different subjects

English : Pupils teach poetic terms such as alliteration, assonance, symbol, simile,
metaphor, personification, onomatopoeia, hyperbole, image, etc.

History : Pupils teach Roman terms such as forum, coloseum, senator, gladiator,
ludus, emperor, stolla, palla, etc

Geography : Pupils teach river terms such as source, tributary, trunk, bed, delta,
estuary, meander, ox bow lake, etc.

Science : Pupils teach definitions or scientific terminology

Students may research their term using a reference book or technology.
Students prepare to present using a poster.

Students then present to their peers as they explain their term using their poster.

P w N PRE

Students write down what they are learning as the meanings are presented to them.

Using Jigsaw for peer teaching

Jigsaw learning is another good way of developing peer teaching and peer presenting within

your class. Students are arranged into groups and each group is given a different subtopic

related to the one topic. They must become ‘' expe
are going to teach it to their classmates. When they are ready, the groups are mixed up so

that there is now one expert on each sub topicineachgr oup. They now take turl

their subtopic to each person in the group.

Jigsaw Technique

Step 1: Step 2:

O @ =
o © @
O o @ OoO® O
& @ — & @O @D
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Using numbers and data

The learning outcomes of this element are:

Present, interpret, and
compare information
and data using
charts/diagrams

Use numerical data for
a range of different
purposes

Discuss the following with your colleagues:

1 How do you currently use numerical data in your classroom?

- 1 Do students use numerical data for a range of different purposes?
Do students present, interpret and compare information using
diagrams or charts in class

1 How might you incorporate the element of Using Numbers and Data
into the particular subjects you teach?

Useful website resources

The National Behaviour Support Service (NBSS) has developed useful classroom resources

http://www.nbss.ie/model-of-support/level-1/literacy-learning-behaviour/academic-literacy-

learning-and-study-skills-sup

Another useful site is the JCSP site http://www.jcspliteracy.ie/num initiatives.php



http://www.nbss.ie/model-of-support/level-1/literacy-learning-behaviour/academic-literacy-learning-and-study-skills-sup
http://www.nbss.ie/model-of-support/level-1/literacy-learning-behaviour/academic-literacy-learning-and-study-skills-sup
http://www.jcspliteracy.ie/num_initiatives.php
http://depositphotos.com/6088808/stock-photo-3d-man-team-meeting.html

Now | et 0 somk subjict -specific classroom ideas to help students use

numerical data for a range of different purposes

Irish and Modern Languages

Language café: Students divide into groups to plan a café. Suggested tasks are below. The
menu items should reflect the target language e.g. French café could have croissants etc.
Students set up the café on a chosen day and act as customers and staff with all
conversation in the target language. Students must be able to correctly add up the cost of
purchases and to calculate what change is due. At the end of the day they can tot up their
total income against expenses and find out if they made a profit.

Suggested tasks:
1. Setting up the café. 2. Menu design and printing.

3. Pricing of items. 4. Purchasing of food and drink items.

R.E. and CSPE

Many social justice and human rights topics can be explored using statistical data.

There are student-friendly materials on global issues at www.developmenteducation.ie.

Here are just a couple of useful links to get started:

http://www.developmenteducation.ie/consumption/

http://www.developmenteducation.ie/issues-and-topics/hunger-

map/living in the hollow of plenty hunger resource.pdf.

The Economic Policy Institute is another interesting website with topical information

http://www.epi.org/types/economic-snapshots/.

Students can also compile their own surveys to investigate opinions on topics related to their

course.

Home Economics

Home Economics provides many opportunities for using numbers and data, such as:

1 Working out quantities of ingredients needed for recipes. If you have to make double
the normal quantity of a recipe, write out the new quantities of each ingredient.

1 Calculating the cost of food items per unit.

23



http://www.developmenteducation.ie/
http://www.developmenteducation.ie/consumption/
http://www.developmenteducation.ie/issues-and-topics/hunger-map/living_in_the_hollow_of_plenty_hunger_resource.pdf
http://www.developmenteducation.ie/issues-and-topics/hunger-map/living_in_the_hollow_of_plenty_hunger_resource.pdf
http://www.epi.org/types/economic-snapshots/

1 Being able to set the temperature and timer correctly on an oven.
9 Calculating the amount of material required to make an item of clothing, etc.
1 Examining statistical data on consumption habits, family income, social issues, etc.
1 Surveying food labels for quantities of different ingredients, the net weight (excluding
packaging), use by and best before dates, etc.
SPHE

In SPHE students can gather information through questionnaires, surveys and personal
records and present the findings in graphic format. They also learn to interpret information
presented in graphic form, for example, health and nutritional data about recommended daily
intake of food types.

PE

Measure your pulse rate for one minute. Repeat the process twice and calculate your
average pulse rate. Repeat this process at monthly intervals. Has your pulse rate changed?

Does this indicate an improvement in fitness levels?

Use a trundle wheel to measure out a specific distance for a class race e.g. 100m. Record

the time it takes each student to run the distance. Calculate the average time for the class.

History/English

Timelines are a useful strategy to record key moments or events from a novel, play or a
history lesson in a sequential format. They can help students place events in chronological

order and remember them more easily than pure text or bullet points.

English

Students can use a chart to show the different emotions or themes of a poem or a text. Or

they can use a graph to plot the rising tension in a novel or play.
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Now | et 0O durtHerovayk to ahelp your students present, interpret, and

compare informatio n and data using charts/diagrams

Flowcharts

A flowchart is a diagram constructed from connected shapes representing a process or a

series of steps. Here is an example of a simple flowchart.

Flowcharts can be used to break down a complex process into individual steps in subjects
such as Maths, Science, Home Economics, Business, languages, technology subjects and

others, where a number of steps have to be followed.

Use mind-mapping to communicate ideas and thoughts (See

Managing Information and Thinking toolkit p.18)

Decision Trees

A decision tree diagram is a diagram that represents the possible consequences of a series
of decisions in some situation. Begin by posing a question, problem or dilemma. Then

identify possible answers. Then probe the consequences of taking each one.

—_
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Fishbone diagrams

Fishbone diagrams are so-called because they resemble fishbones. A fishbone diagram is a

graphical representation of the different factors that contribute to an effect. In a typical
fishbone diagram, the effect is wusually
head”. The causes of the effect ar eedinfoen
different types along the branches. Further causes can be laid out alongside further side

branches. So the general structure of a fishbone diagram is something like this:

causal factor #1  causal factor #3

problem
or effect

causal factor#2 causal factor #4
Causal networks

Causal networks are diagrams that indicate causal connections using arrows. Here is a
simple example where an arrow from A to B indicates that A is the cause of B.

Traffic
accident

Getting
up late

Long
queues

Late for
school

One advantage of these diagrams is that they give a big picture of the main causal factors

leading to the effect and are very useful in brainstorming sessions.
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Class activity - convert the content

The aim is to help students unpack a piece of writing to discover the bones

B @ of the discussion and see how the ideas build on each other. You can select
@ a discursive piece of writing from a newspaper or use a text that discusses a

course related topic.

How it works

Students read a piece of text that contains a discussion. Their task is to convert it into a mind
map, a flow diagram or a storyboard.

To do this students must see the steps a discussion takes in reaching a conclusion and the
techniques used by a writer to develop the points in a discussion.

In order to create their own discussion document on a given topic, students reverse the
process, beginning with the mind map, flow diagram or storyboard before writing up their
discussion. If the discussion is to be presented aloud, students may use these formats as

cue cards. Converting information in this way can also be used as a study aid at home.

Using Information from Surveys

o)

b N

Science example

Take a class survey of inherited genetic traits. Give each student a worksheet with a table of
ten genetic traits. Using a PowerPoint presentation to illustrate each trait, students record
whether they have the trait or not. The information for the whole class is compiled into a
class set of results. This can then be used to make pie chart or bar charts to visually

illustrate the information.
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Genetic Traits Survey Name: Date:

TRAIT YES NO

1. | have hitchhikers thumb

| can roll my tongue

| am right handed

My earlobes are detached

| have dimples

| have freckles

| have naturally curly hair

| have a widows peak

© © N @ g K~ W N

| cross my left thumb over my right when | clasp my hands
together

10. | can see the colours red and green

Useful website resources

http://www.educatorstechnology.com/2013/01/great-infographic-

making-tools-for.html

http://www.nbss.ie/sites/default/files/publications/summarising maps -

comprehension strategy handout copy 2.pdf

http://office.microsoft.com/en-001/excel-help/using-charts-and-diagrams-in-the-classroom-
HA001045092.aspx.
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Discussing and debating

The learning outcomes of this element are

Participate confidently
in class discussion

Respond to opposite
arguments
constructively

Present my point of
view and be able to
explain and support it

Speed debating

Choose current affairs topics or school related topics and write lots of
statements on postcards. For younger students, it is a good idea if they have

researched some information on the chosen topics beforehand.

Examples : Homework is a pointless activity.
There is too much money in sport.
Reality TV programmes have an adverse effect on young people.
Language is language; we should be able to write as we speak.

The school curriculum covers everything we need for life.

Students sit opposite each other in rows. The topic cards are face down on the desk. The
students have 3 minutes between them to discuss the topic on the card.

After 3 minutes the bell rings and each student moves to the right.

They are each now seated at a different desk and with a new partner. They pick up the topic

card on that desk and begin the process again.

To ensure that the students are staying on task, the teacher can pause the discussion at

intervals and choose students to summarise the discussion they have had so far.
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To complete the task, distribute large sheets of paper with the discussion topic written on it
and ask students to write the most interesting statements/opinions they have made or heard

under each topic.

= « Students can then use these discussion pages as springboards for their

@ :f . g

Variations:

own writing on that given topic.

1. Students are divided into A s and B s where A must agree with the thesis statement

and B must disagree.
2. Invite the students to create interesting questions for discussion on a course
text/topic.

Prepared to discuss
Tell the students that the class will be discussing a certain topic the following
day or give longer notice if more preparation is needed.

Outline the form of the discussion and what he/she will be expected to

contribute.
Direct the students to the material that will help them in the discussion, emphasising that
every opinion will need to be backed up by a

reasonable argument.

Prompt phras es:

| think that

| think this because .. (Evidence)
I know others have thought this too because . (Quotations, anecdote, reference)
I know some people say .. but my response to this is (Countering an argument)

I wonder what would have happened if ../l wonder what will happen when
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Fish bowl

On the day of the discussion, arrange the class into a semi-circle with 5-6 students sitting
within the circle to form the initial discussion group. A student takes on the role of host
(facilitator). The host student begins the discussion by introducing the topic and asks for
opinions from the inner group. The other students standing in the outer circle listen to their
views, noting what they agree with or disagree with but do not contribute until the inner

group has finished their discussion.

The host student then opens the discussion to the wider group informing them that they can

comment on or ask questions about the discussion points given.

Reflection task : How well did | contribute to the discussion today?
How did | feel? Was it difficult or easy for me? Why?
What would have improved my contribution?

What would | do differently the next time?

You can follow a selection of live debates at this website

http://www.debate.org/debates/education/.

Take your t urn and say it thrice!

In trying to generate discussion or debate in a classroom, it can be frustrating

when students feel they don t know what to say. Practising this activity is a fun

way to build confidence for everyone while learning.

Students organise themselves into groups of 6.

A deck of discussion cards and a dice (optional) is given to each group. Each student is
given a number corresponding to the numbers on the dice and they take turns in throwing
the dice. When his/her number turns up, the student lifts a card from the deck and has to

give 3 statements on that topic.

Depending on the subject area, this could be phrased as
‘“Three things | know about this are.

‘*Three things | ffeel about this are..

31


http://www.debate.org/debates/education/

Where students are genuinely stuck for something to say, he/she can get a pass by
substituting these phrases with,* What | woul d | i ke twhicithepd out ab

investigate at a later stage by either researching at home or asking in a group forum.

@% Spot the technique
\

?9 Ask the students to research speeches and to bring in a You Tube URL/audio

or a text copy of one they particularly liked.

For example, they might search:

World Debate Championship

Great speeches in world history

Martin Luther King, “I have a dream” speech
Barack Obama’s speeches

Nel son Mandel a’s inaugur al presidenti al speech
Steve Job’ s ¢ o mmanStaeforceUniversisyp2808 c h

JK Rowling's commencement speech at Harvard University, 2011.

Each student has a bingo card (see sample below) featuring the techniques a speaker might
use to persuade an audience. The student places an x on the technique when they hear it
being used. Alternatively, students might have a series of cards with the techniques written
on them and they raise them during the speech if they hear it being used.

They then turn to the student beside them and explain how they saw that technique being
used in the speech. Their partner must understand how that technique was used before they
can move on. This will ensure not only that the student understands the techniques involved

but also that their conversation with their partner was clear and comprehensive.
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Sample bingo card

Uses emotional language Paints a picture with words Appeals to the experience

of the audience

Pauses for dramatic effect Seems to speed up Uses facial expression or

gesture to emphasise a

point
Asks rhetorical questions Uses inclusive language like | Uses repetition of phrases
we or particular words
Uses antithesis: A contrast | Addresses the audience Concludes with a strong
between two things statement

= Flipa coin
jdeas

This is a simple exercise encouraging the learner to give the two sides

of an argument. Distribute disc-shaped pieces of card or paper. The

[ ] cC . . . . . . .
r ég&@ student writes a piece of evidence in agreement with a given view on
2O T

one side before turning it over and giving a piece of evidence opposing
In groups, deciding the hierarchy of weight a particular argument gives to the view may

prove an interesting task in formulating debate team material, particularly when students

have counter-arguments at the ready with the flip of a coin!
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Using digital technology to communicate

The learning outcomes of this element are

Be respectful and
responsible in my
digital and online
communications

Use digital technology
creatively to present,
interact with and share
ideas for different audiences

Make decisions about
how best to
communicate for a
particular purpose

Analysing successful speakers

Use a search engine to source ‘“motivational

S p e e c brether interesting speeches.

Likewise searching for speeches from literature, from advertising or speeches that introduce
the merits of others like an award ceremony (People of the Year Awards) can produce

different styles of rhetoric.

The students might be divided into groups and given a specific area to research.
Group 1: Source motivational speeches (e.g. sport or commencement ceremonies).
Group 2 : Investigate advertising campaigns for persuasive monologue.

Group 3: Search for speeches that introduce or praise the merits of others

(Humanitarian/Sport Awards).
Group 4 : Choose memorable speeches from history.

Group 5: Research literary speeches, picking ones that impressed you.
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Some examples:

Is féidir linn speech http://ireland-living.blogspot.ie/2011/05/full-text-of-barack-obamas-
speech-in.html

Willie John McBride i Rugby motivational speech
http://www.youtube.com/watch?v=gRgelhaFi44

St e v e nopEning épgech at the 2012 BAFTAS
http://www.youtube.com/watch?v=XSN6gmv8IpE

Snippets of political speeches focused on leadership
http://www.youtube.com/watch?v=PVOdYK029y0

Kenneth Branagh depictingCol Tim Col |l i nds inspirationall spee:q

http://www.youtube.com/watch?v=UpdeNcH1H8A

Kenneth Branagh in Henry V http://www.youtube.com/watch?v=0OAvmLDKAgAM

Mel Gibson, Braveheart http://www.monologuedb.com/dramatic-male-

monologues/braveheart-william-wallace/

Pearl Harbour, Roosevelt http://www.youtube.com/watch?v=T6YRYYWUE4s.

In class
In assessing the success of the speaker in communicating with the target audience, a

teacher might first ask the students to note the reasons for their choice of speech.

Prompts such as tone, imagery, relevance to audience, coherence, structure and rhythm
could be given to initiate discussion at junior cycle level. The bingo cards (above, p. 32)

could also be used here.

Using digital technology to record responses
By using a voice -recording device students can verbally respond to a given piece. Mobile

phones, tablets, computers, apps (VoCal, AudioBoo) all provide methods of voice recording.

Video tutorial on using AudioBoo http://www.onestopenglish.com/8409.file.

A handy deBasigpeaak’ i smiam o' phone which has a USB | ink

student/teacher can upload the audio easily to Audacity. Listening to oneself can initially be
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off-putting for a student but if managed sensitively (using headphones for example) it can

foster confidence in a student’s ability to c¢comn

Conduct a radio style interview as a means to access responses from a group or groups of
students. Distribute roles to the students, interviewer and panel, and allow time for students
to create/edit their responses. The interviewer then asks specific questions on the topic in

guestion using an audio device to record and others respond with their opinion.

Lesson plan on how to create a hews broadcast : http://www.onestopenglish.com/8407 file.

Podcasting

http://audacity.sourceforge.net/

http://www.voxopop.com/

http://voicethread.com/

http://www.podomatic.com/login

Digital presentations

PowerPoint, Keynote and Prezi, all provide engaging ways for a student to communicate

their learning. Integrate the digital tools mentioned above (audio& video recording) by

inserting them into an overall presentation when the topic is fully covered. A teacher could

provide a template in one of the preséntasti on t o

required.

To borrow an idea from the gaming arena that many students are familiar with, the particular
piece a student is responding to can form the visual part of the presentation while the

student records a voice-over of their response to the aspects of the piece as it is happening

Video responses
Using a forum that students are very familiar with, a teacher might encourage a video blog
as a means of response. Students can film themselves or each other reacting to a particular

guestion or task designated by the teacher.
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Blogging
Using the school’s VLE (Virtual Learning Environ

sites that facilitate educational blogging, for example, Edublog, teachers can set up a blog
where students can record their responses. http://edublogs.com.

Recording responses like this provides the student with an opportunity to build up a digital
portfolio, recording their engagement with the topic as they go.

Use mind -mapping to communicate ideas and thoughts (See
Managing Information and Thinking  toolkit, p. 18)

Some of the digital tools that facilitate mind-mapping include:

Freemind : Click on the following link and then click on the green download box to easily

download freemind on to your PC http://sourceforge.net/projects/freemind/.

Mind maple: http://www.mindmaple.com/.

If the learning outcome is an exercise in oracy, thenthe studentc an ‘'t al k us throug

mind map, communicating how the ideas came to them and are linked.

Communicating with  music

Adding music to a slide -show of photographs or a speech or presentation

‘ga can enhance the experience. Well-chosen music is very effective. Consider
the role of music in some of the sample speech videos already given.

Photojam : http://www.brothersoft.com/photojam-82511.html.

Imovie : http://www.apple.com/ie/ilife/imovie/

Ispring : http://www.ispringsolutions.com/.

Choose a piece of music to accompany a poetry reading or an episode from a novel or an
account from history. Students read a piece aloud while the chosen track is played in the

background. A mix of music can be created to catch the variation in tone and dramatic effect.
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Useful website s using digital tools in communication

http://www.frenchinaclick.com/core%20vocabulary/OCR/soundclips/O
CRalphabetAl.shtml

http://youthspeaks.tumblr.com/.
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Making it my own

Take a little time to think about how you can incorporate some of these
ideas into your practice.

Consider maintaining a diary or blog noting your actions and how your
students are responding. There is no need for this to be a secret.

Why not involve the students, and ask them to keep a journal too, and discuss it with you?
And it would be great to share your experiences with some of your colleagues. Check out
Getting Started with Junior Cycle Key skills  for guidance on How to set up buddy

meetings.

Next steps

1. Review and list all the ideas in this resource or those you gathered whilst watching the
short videos.

2. ldentify one idea or a manageable number of ideas that you feel you could develop and

which woul d i mpr ovrnginaagignificantwayd e nt s l ear

3. Plan how you will develop those aspects with identified classes over a period of time.
You might even consider how you might establis
allow you to judge impact and learning gain.

4. Over the next month, keep a diary/blog to record changes in the way you help students
manage their learning, agree outcomes and goals for students; the ways in which you
carry out assessments of learning and the ways in which you record and use the data

arising.

5. Record also any benefits you notice for students and for yourself. Share your reflections

with appropriate colleagues.

Use or adapt the reflection sheets that follow.
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Teacher reflection sheet

Class: 3

Topic: e
|

Date: l

Teaching approach tried:

1. Give a brief description of the task you set for the students

2. What was the impact on the students? How did they respond?

3. What key skills were evident?

4. How might you improve this approach or adapt it for future use?
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Student s reflection sheet

Class:

Topic:

Date:

Give a brief description of how you participated in class today

The main thing | | earned i s..
I liked/didn"t Iike this way of | earning becaus:¢
The skill/s | developed were..
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